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ABSTRACT: 
The purpose of this study was to investigate the relationship between leadership style of head teachers and 
pupils’ performance in Webuye West Sub County. The study adopted descriptive research design to establish 
the relationship between study variables. It covered 65 primary schools with a total population of 1000 
teachers. In order to consider the three educational zones in the area, Krejcie and Morgan table was used to 
select a sample of 56 out of 65 primary schools. All the head teachers in the selected schools were part of the 
study sample. Further, simple random sampling technique was used to select 5 teachers from each school for 
the study sample, giving a total of 280 teachers. Therefore, the study sample was 336 respondents. Tools used 
in data collection were questionnaires for head teachers and teachers. To test reliability, test-retest method was 
used where a Pearson’s correlation coefficient (r) value of 0.876 was found. Chi-square was used to determine 
the relationship between each independent variable and the dependent variable. Data was analyzed using the 
Statistical Package for Social Sciences (SPSS) version 20. The findings revealed that there is a significant 
relationship between performance of pupils and head teacher’s leadership skills.  
 
Key terms: Leadership styles, performance, poor performance 

 
 

mailto:lynehasna@gmail.com


 
 

 
 
                                       
 
 

Volume: 01 Issue: 03| Sep -2019               
Received: 02.09.2019; Accepted 05.09.2019; published: 30.09.2019 at www.editoncpublishing.org 

Namisi,L.N., Editon Cons. j. curr. educ. stud., Double –Blind Peer Reviewed Journal 

 

73 

© 2019, Editon Consortium Publishing | This work is licensed under a Creative Commons Attribution-Non Commercial-Share 
Alike 4.0 International License.  | Website: www.editoncpublishing.org   

Editon Consortium Journal of Curriculum 
and Educational Studies (ECJCES) 

 

ISSN:   2663-9319 

Introduction 
Education is an important investment. It empowers men 
and women and provides opportunities for active 
participation in development by inculcating knowledge, 
skills and attitudes that are compatible with sustainable 
development (Republic of Kenya, 2001). Muthondu (2007) 
asserts that global world is changing very rapidly and 
indeed this speed of change makes it almost impossible for 
any one person of either gender or preferred leadership 
style to have all the knowledge, insight or power to achieve 
success. The old form of leadership that gave power and a 
title to one or to a few individuals in most cases the males 
is rapidly becoming dysfunctional.  
 
In many countries, the education sector has been given 
special consideration due to the high social rates of return 
associated with it. This is evidenced by the relatively higher 
budgetary allocations. The World bank has observed that 
the proportions of Gross National Product devoted to 
education in developing countries has been on the rise 
since 1960 (Psacharopolous & Woodhall, 1985). In his 
address during School’s Centenary Celebrations, the Head 
of state in Kenya expressed the Government commitment 
in ensuring that children access quality education, (The 
Standard, 2006). Furthermore, he pointed that the 
Government of Kenya has allocated 32 per cent of its 
budget on   supporting education programs. He further 
added that Kshs. 31 billion had already been spent on free 
primary education.   
 
According to The Sessional Paper No. 1 of 2005, the 
implementation of Free Primary Education (F.P.E) by the 
Kenyan government in 2003 resulted in an increased 
enrolment of children from 5.9 million in 2002 to 7.6 million 
in 2007, (Republic of Kenya 2005). This increase in pupil 
numbers implies an increase in budgetary allocation. In the 
Economic Survey (2007), it has been noted that the gross 
total allocation to the Ministry of education increased by 

71.3 percent from Kshs. 64.1 billion in 2002/2003 to Kshs. 
109.8 billion in 2006/2007 due to Free Primary Education. It 
is further noted that to strengthen the implementation of 
FPE programme, recurrent expenditure allocation to 
primary education was expected to increase by 8.5 percent 
from Kshs. 7.1 billion in 2005/2006 to Kshs. 7.7 billion in 
2006/2007. On the other hand,  development expenditure 
on primary education  increased almost five times from 
Kshs. 1.3 Billion in 2005/2006 to 6.4 billion in 2006/2007 
(Economic Survey , 2007). 
 
In the Sessional Paper No. 1 of 2005, the Government 
underlined her commitment to achieving Universal Primary 
Education (U.P.E) by 2015 (Sawamura & Sifuna 2008) which 
is a key strategy towards attaining the overall goal of 
Education for All (E.F.A) by 2015. Likewise, the 1997-2001 
National Development plan projected an increase from 57% 
to 67% of the recurrent expenditure for primary education 
in Kenya (Republic of Kenya, 1997). The primary sector is 
accorded more emphasis by governments because of the 
many benefits that accrue from acquiring basic education.  
Likewise, Ayodo (1993) observed that primary education is 
meant to provide basic skills, attitudes and values for life 
and forms the basis for further education, training and 
employment. The Kenya Government also recognizes it as 
the minimum basic education for all citizens (Republic of 
Kenya, 1998) 
 
In Kenya, quality education is determined by pupil 
performance. This is evidenced when national examination 
results are published in newspapers. Schools with very high 
mean scores are praised and attract students from other 
schools. However, the quality of education cannot be 
limited to pupil’s performance alone. It should also take 
into account the quality of teachers, buildings, equipment, 
textbooks or instructional materials as well as the teaching 
– learning processes that contribute to the realization of 
the performance (Grisay & Mahlck, 1991). 
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Furthermore, in partnership with the private sector and 
development partners the Kenya Government intends to 
increase funding for education facilities and infrastructure 
through Kenya Education Sector Support Programme 
(KESSP) (Republic of Kenya, 2007.)  Currently, the 
Government spends Kshs. 1020 per child per year under 
F.P.E, which is mainly intended, for procurement of tuition 
materials (Ministry of Education, Science and Technology, 
2003). However, this funding helped to improve 
performance in most schools. Table 1 shows the enrolment 
in primary school in Webuye West Sub County, Bungoma 
County, and Table 2 shows the pupils mean performance in 
Kenya Certificate in Primary Education Examination 
between 2009 and 2013. 
 
Table 1: Enrolment in primary schools, Webuye West Sub 
County, Kenya 

YEAR BOYS GIRLS  TOTAL 

2013 20 760 20 060 40 820 

2012 19 589 18 612 38 201 

2011 18 907 17 924 36 831 

2010 17 840 16 621 34 461 

2009 16 114 15 132 31 246 

 
Table 2: Mean performance in K.C.P.E examinations in 
West Sub County, Kenya 

YEAR  NUMBER OF 
CANDIDATES  

K.C.P.E MEANSCORE  

2013 2, 119 243. 86 

2012 2, 215 249. 16 

2011 2, 508 232. 30 

2010 2, 526 243. 52 

2009 2, 378 234. 82 

Note: The maximum mean score is 500 
 
As can be seen from Table 2, the performance of pupils in 
Webuye West Sub County in the KCPE examination was 
very low between 2009 and 2013, which is less than a half 
of the maximum possible mean score of 500 marks. 
 
Researchers have partly attributed poor performance of 
pupils to poor quality of human resources specifically the 
education background and training of teachers as well as 
lack of physical resources in the school. On the other hand, 
good performance can be attributed to adequate physical 
and human resources.  Sub county analysis of Kenya 
certificate of primary education examination for the past 
five years (2009- 2013) indicates that the performance of 
primary schools in Webuye West Sub County was poor. For 
instance, in 2009 the mean score was 234.82 out of a 
possible maximum score of 500. Good performance 
depends on type of school, hence the higher the quality of 
school inputs, the better the pupils’ performance.  The 
study therefore intends to determine the relationship 
between leadership style of head teachers and pupils’ 
performance in Webuye West Sub County, Kenya. 

 
Literature Review 
Determinants of Pupils’ Performance in Primary Schools

  
Many studies have examined how total resources devoted 
to education or resources per student affect education 
outcomes. Other studies have sought to define the 
dimensions of quality education. For example, the World 
Bank’s (1990), Primary Education Policy Paper identified 
five principal contributors to primary education 
effectiveness: (1) curriculum, (2) learning materials, (3) 
instructional time, (4) classroom teaching, and (5) 
students’ learning capacity.  
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According to Institute of Policy Analysis and Research 
(IPAR) (2008), access, equity, curriculum relevance and 
quality, challenges have characterized Kenya’s education 
system over the years. The study argued that despite 
efforts by various (stakeholders, including the 
Government, to minimize the negative effects of these 
factors, the internal and external efficiency of the 
education is questionable. Eshiwani (1983),  found that 
some of the factors determining performance in primary 
schools in Kenya included; efficient leadership in the school 
administration, educational facilities, educational needs of 
students, preparation and homework of students, 
characteristics of teachers in terms of behavior and 
professionalism, social influence, class sizes, streaming 
effect, amount of time allocated to teaching and learning 
and environmental factors. This study tries to find out the 
effect of leadership styles of head teachers on the 
performance of pupils. 
 
Leadership Styles and Pupils’ Performance 
Different researchers have investigated the relationship 
between head teachers’ leadership styles and pupils’ 
performance. They have come up with different findings. 
Achieng (2000) found that head teachers rated as being 
democratic had high mean performance than autocratic 
head teachers. The findings concur with Kimacia (2007) 
who observes that there is a relationship between 
leadership styles and students performance in national 
examinations and notes that democratic head teachers had 
higher performance than autocratic head teachers did. 
Huka (2003) contradicts by noting that head teachers who 
are rated most democratic had the lowest mean score 
while autocratic head teachers had higher mean score. Muli 
(2005) and Wangui (2007) had the same findings. Kimacia 
(2007) found that there is no significant difference 
between head teachers age and leadership style. This 
contradicts with Achieng (2000) in her study that 

leadership styles are because of age. Head teachers aged 
41-45 years are democratic.  
 
Methodology 
The study utilized descriptive research design as it sought 
to describe and establish the association between 
leadership styles and pupils performance. This research 
design was found appropriate for this study because it 
involved gathering data from a large area involving the 
Head teachers and teachers. The study was carried out in 
Webuye West Sub County, which covers an area of 712 
square kilometers with a population of about 117,000 
people.  The region was chosen for the study due to the 
continued poor performance in Kenya certificate of 
primary education, which is a concern to stakeholders of 
education. The study covered the entire 65 primary schools 
in Webuye West Sub County with a total population of 1000 
teachers and 65 Head teachers. The study targeted head 
teachers and teachers in sampled schools. To achieve the 
required sample size of respondents, stratified random 
sampling technique was used to select 56 primary schools 
from the 65 primary schools. Simple random sampling 
technique was used to select 5 teachers per school making 
it a total sample of 280 teachers. All the 56 head teachers 
from the selected schools participated in the study making 
a total study sample of 336 respondents. The instruments 
used for data collection were questionnaires. There were 
two types of questionnaires; each for head teachers and 
teachers. The questionnaires consisted mostly of closed-
ended and a few open-ended items.  The reliability of the 
instruments was tested through a pilot study, which was 
conducted out of the area of study, that is 5 schools from 
the neighboring Kimilili division.  The study used the test-
retest method to assess the reliability of the instruments. 
Pearson’s correlation coefficient calculated where a value 
of 0.876 was found thus making the study reliable. The 
data collected was cleaned and coded immediately the 
questionnaires were received from the field based on the 
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objectives of the study. Descriptive and inferential statistics 
were used during data analysis on every objective set using 
the computer package-Statistical Package for Social 
Sciences (SPSS). For descriptive statistics, frequencies and 
percentages were computed. For inferential statistics the 
chi-square test were used to test the significance of 
relationships between variables.   
 
Results and Discussion 
The study sought to find out from the teachers in the 
sampled schools in Webuye Sub-County on the 
leadership styles incorporated by their headteachers 
through the questionnaires. As per the study, 280 
teachers were put to task to assist the researcher 
gather the required information by use of 
questionnaires. According to Bennis (1998), effective 
organizational leaders are relatively consistent in the 
way they attempt to influence the behaviour of 
group members for this case teachers and pupils. The 
study examined various variables as generated by the 
questionnaire and findings are discussed in the 
following sections. 
 
Head teacher considers teachers opinions on school 
matters 
The study sought to find out Head teacher’s 
leadership styles from the selected schools in 
Webuye West Sub County by asking questions that 
will ultimately help in determining the kind of 
leadership employed by the Headteachers’. The 
researcher went on board to examine whether 
headteachers considered teachers opinion on school 
matters. Results are shown in Table 3. 
 
Table 3: Head Teacher Considers Teachers’ Opinions on 
School Matters 

  Frequency Percent 

Definitely True 70 25 

True 114 40.7 

Somehow True 96 34.3 

Total 280 100 

 
The findings in Table 3 reveal that 114(40.3%) of the 
respondents agreed that the headteachers of their schools 
considered their opinions on school matters, 70(25%) 
definitely agreed while 96(34.3%) somehow agreed. 
Therefore, it is evident that most of the respondents 
agreed that their opinions are put into consideration 
regarding school matters. This goes in line with (Lippit & 
White, 1938, as cited by Cole, 2002) that where people are 
committed to decisions which they participate in they will 
exercise self-control, self-direction and be motivated. 
 
Headteacher Always Consults their Teachers before 
Making Decisions 
Consultation is one of the key factors that identifies with 
democratic leadership style. For this case in determining 
the leadership styles employed by various headteachers in 
the sampled schools in Webuye West Sub County, the 
researcher asked the respondents whether their heads 
consulted them before making decisions. The findings are 
shown in Table 4. 
 
Table 4: Headteacher Always Consults their Teachers 
before Making Decisions 

  Frequency Percent 

Definitely True 81 28.9 

True 58 20.7 
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Somehow True 120 42.9 

Not True 21 7.5 

Total 280 100 

 
The results in Table 4 reveal that a larger number of 
teachers 120(42.9%) confirmed that it was somehow true 
that the headteachers of their school always consulted 
them before making decisions, 81(28.9%) said it was 
definitely true that they were consulted, 58(20.7%) agreed 
while 21(7.5%) denied being consulted before any decisions 
are made. It is thus evident that most of the respondents 
were of the opinion that their headteachers somehow 
consulted them before making any decision meaning the 
consultation was not done regularly. This goes contrary to 
(Aldag, 2001) who asserts that a consensual leader 
encourages group discussion about an issue and makes a 
decision that reflects the general argument of group 
members. 
 
Headteacher readily Delegate Tasks to their Teachers 
The study sought to find out whether headteachers from 
the selected schools in Webuye West Sub County readily 
delegated tasks to their teachers. The findings are 
recorded in Table 5. 
 
Table 5:  Headteacher readily Delegate Tasks to their 
Teachers 

  Frequency Percent 

Definitely True 105 37.5 

True 166 59.3 

Somehow True 9 3.2 

Total 280 100 

 

The findings indicate that majority 166(59.3%) confirmed to 
be true that the heads of their schools readily delegated 
tasks to them, 105(37.5%) said it was definitely true while 9 
(3.2%) said it was somehow true. Majority were of the 
opinion that the head teachers of their schools readily 
delegated tasks to them. This goes in line with (Aldag, 
2001) who asserts that by delegating tasks you help ensure 
everyone on your team knows what they are contributing 
to the project and that their work matters. 
 
Headteacher is very Secretive on School Matters 
The research also sought to find out teachers perception of 
the headteachers on whether they are very secretive 
regarding school matters. Results are indicated in Table 6. 
 
Table 6: Headteacher is very Secretive on School Matters 

  Frequency Percent 

True 27 9.6 

Somehow True 107 38.2 

Not True 109 38.9 

Definitely not True 37 13.2 

Total 280 100 

 
Results in Table 6 indicate that 109(38.9%) were of the 
opinion that headteachers of their schools were not 
secretive regarding school matters while 107(38.2%) said 
that it was somehow true that their Heads were secretive. 
The two categories formed the majority. Nonetheless, 
37(13.2%) said that it was definitely not true that 
headteachers in their schools were secretive on school 
matters and the minority 27(9.6%) said it was true. 
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Headteacher uses Harsh Language while Communicating 
Communication is an important tool of leadership in any 
organization or institution. Without communication, 
everything will be paralyzed. Lekander (1988) says that 
leadership as the process of bringing forth-new realities 
by relating and communicating with others to invent, 
refine and bring new ideas into reality. Therefore, the 
researcher sought to identify whether headteachers 
from selected schools in Webuye West Sub County 
communicated using harsh language. Findings are shown 
in Table 7. 
 
Table 7: Headteacher uses Harsh Language while 
Communicating 

  Frequency Percent 

Definitely True 51 18.2 

True 49 17.5 

Somehow True 65 23.2 

Not True 89 31.8 

Definitely not True 26 9.3 

Total 280 100 

 
The findings in Table 7 show that 51(18.2%) of the 
respondents said that it was definitely true that the heads 
of their schools communicated harshly, 49(17.5%) said it 
was true, 65(23.2%) said it was somehow true, 89(31.8%) 
said it was not true and 26(9.3%) said it was definitely not 
true.  
 
Headteacher Disseminates Information on School Matters 
on Time 
The study sought opinions from teachers on whether the 
heads of their schools disseminated information on school 
matters on time. Findings are shown in Table 8. 

 
Table 8:  Headteacher Disseminates Information on School 
Matters on Time 

  Frequency Percent 

Definitely True 86 30.7 

True 170 60.7 

Somehow True 23 8.2 

Not True 1 0.4 

Total 280 100 

 
Results in Table 8 show that 86(30.7%) of the respondents 
agreed that it was definitely true that the heads of their 
schools disseminated information regarding school matters 
on time, 170(60.7%) agreed that it was true, 23(8.2%) said 
that it was somehow true and 1(0.4%) confirmed that it was 
not true. Majority were in agreement that the heads of 
their schools disseminated information regarding school 
matters on time while the minority disagreed on the same. 
It is said information is power and with it much can be done 
and achieved. Therefore, in a school setup dissemination of 
information plays a vital role in facilitating the smoothing 
running of the school, which brings results in terms of 
performance and especially the national exams such as the 
Kenya Certificate of Primary Education and the Kenya 
Certificate of Secondary Education. 
 
Headteacher Relates well with Staff, Parent and Pupils 
A leader should be able to relate well with all people in 
place of work. For this case, any head of a school should 
relate well with staff, parent and pupils to achieve the 
institutional objectives. The researcher investigated 
whether a good relation existed between the heads of the 



 
 

 
 
                                       
 
 

Volume: 01 Issue: 03| Sep -2019               
Received: 02.09.2019; Accepted 05.09.2019; published: 30.09.2019 at www.editoncpublishing.org 

Namisi,L.N., Editon Cons. j. curr. educ. stud., Double –Blind Peer Reviewed Journal 

 

79 

© 2019, Editon Consortium Publishing | This work is licensed under a Creative Commons Attribution-Non Commercial-Share 
Alike 4.0 International License.  | Website: www.editoncpublishing.org   

Editon Consortium Journal of Curriculum 
and Educational Studies (ECJCES) 

 

ISSN:   2663-9319 

selected school and the staff, parents and pupils. Findings 
are shown in Table 9. 
 
Table 9:  Headteacher Relates well with Staff, Parent and 
Pupils 

  Frequency Percent 

Definitely True 122 43.6 

True  133 47.5 

Somehow True 25 8.9 

Total 280 100 

 
The findings in Table 9 reveal that majority 133(47.5%) and 
122(43.6%) of the respondents agreed that it was true that 
the headteachers in their schools related well with them as 
staff, parent and pupils. The minority 25(8.9%) said the fact 
was somehow true. This goes in line with (MOE and 
Commonwealth Secretariate, 1997) who explained that to 
ensure effective and successful management, the school 
headteachers must not only be innovative, resourceful and 
dynamic, but also be able to interact well with other people 
within and outside the school.  
 
Headteacher Coordinates with Parents in Motivating 
Teachers and Rewarding Pupils on Good Performance 
The researcher sought to find out whether headteachers 
from selected schools in Webuye West Sub County 
coordinated with parents in motivating teachers and 
rewarding pupils on good performance. Results are shown 
in Table 10. 
 
Table 10: Headteacher Coordinates with Parents in 
Motivating Teachers and Rewarding Pupils on Good 
Performance 

  Frequency Percent 

Definitely True 53 18.9 

TRUE 75 26.8 

Somehow True 129 46.1 

Not True 18 6.4 

Definitely not True 5 1.8 

Total 280 100 

 
Findings in Table 10 show that 53(18.9%) of the respondents 
concurred that it was definitely true that their heads 
coordinated with parents in motivating them and 
rewarding pupils on good performance, 75(26.8%) said it 
was true as well, 129(46.1%) who formed the majority said it 
was somehow true, 18(6.4%) confirmed that it was not true 
and the minority 5(1.8%) said it was definitely not true. 
According to Herzberg et al. (2010), the factors that 
motivate are key to employees’ performance. Therefore, 
motivation to teachers and rewards to pupils will go a long 
way in enhancing school performance. 
 
Headteacher is Very Strict and punishes those who 
commit Minor Mistakes 
Another leadership characteristic is how to handle issues. 
For example when people in the workforce commit 
mistakes how would the persons in charge handle them. 
The researcher thus sought to analyze whether 
headteachers from the selected schools were very strict 
and whether they punished those who committed minor 
mistakes. The results are given in Table 11. 
 
Table 11: Headteacher is Very Strict and Punishes those 
who Commit Minor Mistakes 

  Frequency Percent 

Definitely True 5 1.8 
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True  14 5 

Somehow True 30 10.7 

Not True 168 60 

Definitely not True 63 22.5 

Total 280 100 

 
Table 11 indicate that a large number of respondent 
168(60%) affirmed that it was not true that the heads of 
their schools were very strict and punished them when 
they committed minor mistakes, followed by 63(22.5%) who 
said it was definitely not true then 14(5%) who said it was 
true and the minority 5(1.8%) who affirmed that it was 
definitely true. Headteachers in Kenya have the authority 
to compel teachers in their respective schools to perform 
duties. A teacher is required to obey the directions given by 
their heads as well as those given by Teachers service 
commission (Code of Regulations for Teachers, 1986). 
 
Headteacher has no Interest on School Performance 
The researcher also investigated whether headteachers 
from the selected schools in Webuye West Sub County had 
no interests on school performance. Findings are shown in 
Table 12. 
 
 
 
Table 12: Headteacher has no Interest on School 
Performance 

  Frequency Percent 

Definitely True 108 38.6 

TRUE 62 22.1 

Somehow True 14 5 

Not True 45 16.1 

Definitely not True 51 18.2 

Total 280 100 

 

The findings in Table 12 show that most of the teacher 
respondents 108(38.6%) affirmed that it was definitely true 
that the heads in their school had no interest on school 
performance, 62(22.1%) said it was true, 14(5%) said it was 
somehow true and they constituted the minority, 45(16.1%) 
said it was not true while 51(18.2%) said it was definitely not 
true. Performance is the core thing in any institution and 
since headteachers are the managers and directors, then 
they should focus more on this and be constantly in check 
on how the school they are heading is doing in terms of 
performances. The ministry of education should look into 
this issue critically in that stringent measures should be laid 
down to curb non-performance in institutions.  
 
Headteacher is Rigid to Change in School 
According to Kanter (1992) change involves the 
crystallisation of new possibilities (i.e, new policies, new 
behaviours, new patterns, new methodologies, new 
products or new markets ideas) based on the 
reconceptualised patterns in the institutions. Kanji and 
Moura (2003) further adds that changes can be numerous 
and could also include changes in procedures, structures, 
rules and regulations, technology, training and 
development and customer needs within organizations. 
Therefore, the researcher examined whether headteachers 
from the region of study were rigid to change in school. 
Results are shown in Table 13. 
 
Table 13: Headteacher is Rigid to Change in School 

  Frequency Percent 

Definitely True 40 14.3 

True 107 38.2 

Somehow True 36 12.9 

Not True 58 20.7 

Definitely not True 39 13.9 

Total 280 100 
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It is revealed in Table 13 that 40(14.3%) of the respondents 
said that it was definitely true that the heads of their 
schools were rigid to change, 107(38.2%) said it was true, 
36(12.9%) said it was somehow true, 58(20.7%) said it was 
not true and 39(13.9%) said it was definitely not true. Beer 
and Nohria (2000) explain that many organizations fail in 
their change initiatives because some senior personnel 
tend to rush these initiatives. Borrowing from Beer and 
Nohria, it might be that most headteachers are resistant to 
change in fear of the outcome or result after implementing 
the change. 
 
Relationship between Leadership Styles and pupils’ 
performance in KCPE Examination  
The objective was set to examine the relationship between 
leadership styles and pupils performance in primary 
schools of Webuye Sub – County, Kenya.  To achieve this 
objective, the following hypothesis was formulated;  
 
Ho1: Leadership style  has no statistically significant effect 
on  pupils’ performance in KCPE Examination in Primary 
schools in Webuye West Sub County, Kenya. 
 
The hypothesis presumed that Headteachers leadership 
style had no statistically significant relationship effect on 
pupils’ performance in KCPE Examination. To ascertain the 
truth in of this assumption Chi-square test was carried out 
on responses generated by the seven items in the 
questionnaire.  The analysis is presented in Table 14.  
 
Table 14: Chi Square on the Relationship between 
Leadership Styles of Head Teachers and Pupils’ 
Performance in KCPE 

 Value df Asymp. Sig. 
(2-sided) 

Pearson Chi-Square 44.333 6 .000 

Likelihood Ratio 11.006 6 .000 

Linear-by-Linear 
Association 

3.064 1 .000 

N of Valid Cases 280   

 
Table 14 presents measures of association and measures of 
statistical significance concerning the hypothesized 
relationship between leadership style and pupils’ KCPE 
examination performance in primary school.  The chi-
square value was found to be significant (X2(6) =44.333, 
p=.000). This shows a significant relationship between the 
head teachers' leadership styles and pupils' performance. 
These findings further indicate that the leadership style of 
the head teachers as perceived by the teachers had an 
effect on the students’ performance. 
 
These results concur with Okoth (2000) and Kimacia (2007) 
who concluded that there was a strong relationship 
between head teachers leadership styles and academic 
performance. In every institution of learning a good 
leadership, style will always encourage discipline in pupils 
thus leading to peace within the school administration 
promoting the academic achievement. 
 
Conclusion and Recommendations 
The conclusions in this section were drawn based on the 
objective addressed in the study. . 
The objective sought to establish whether the leadership 
style of the head teachers affected the pupils’ 
performance. The result obtained was that the leadership 
style affected the performance of the pupils. This is 
because the leadership style of the head teacher will also 
affect the teachers’ performance in the school, which 
eventually affects the performance of the pupils. The head 
teacher is the one who steers the school in either a positive 
direction, which will result in good performance, or a 
negative direction, which will result in average or poor 
performance. The study therefore makes the following 
recommendation based on its findings; the headteachers 



 
 

 
 
                                       
 
 

Volume: 01 Issue: 03| Sep -2019               
Received: 02.09.2019; Accepted 05.09.2019; published: 30.09.2019 at www.editoncpublishing.org 

Namisi,L.N., Editon Cons. j. curr. educ. stud., Double –Blind Peer Reviewed Journal 

 

82 

© 2019, Editon Consortium Publishing | This work is licensed under a Creative Commons Attribution-Non Commercial-Share 
Alike 4.0 International License.  | Website: www.editoncpublishing.org   

Editon Consortium Journal of Curriculum 
and Educational Studies (ECJCES) 

 

ISSN:   2663-9319 

and teachers should be encouraged to attend leadership 
seminars and head teachers’ forum where they can learn 
how to better themselves as leaders and to encourage 
bench making where they can gain from other schools 
around them. 
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